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Long-Term Planning 

At Stanhope, we follow the White Rose Curriculum in Key Stages 1 and 2, and Mastering Number in Early Years. The 

number of small steps in White Rose does not always correlate to the number of maths lessons over the year – 

allowing teachers to use their professional judgement to decide when to spend longer than a single lesson on a 

particular small step. Teachers should refer to the LTP regularly, to ensure they are making timely progress through 

the curriculum. 

 

If teachers wish to change the order that units are taught, or significantly alter the time spent on a given unit, they 

should discuss with the maths lead before doing so. 

Medium Term Planning 

KS1&2 

The Medium-Term Plan is designed to ensure that teachers have an overview of the unit they are about to teach. By 

completing this, teachers will identify the prior knowledge that children should already have, what they will learn 

during the unit, and what this build to in the following unit/year (and therefore should not be taught now). It also 

allows the teacher to identify the key vocabulary and representations they will be using in lessons.  
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Above is an example of a medium-term plan for the Year 5 unit ‘Decimals. The year group, start date and unit name 

are all self-explanatory. All key learning is taken from the White Rose KKPDs, as highlighted below: 

 

The key vocabulary and representations are identified by the teacher, from the White Rose scheme of work. 

Vocabulary should be either new language, or important language for the unit that is not deemed to be secure. Every 

word identified here should be explicitly introduced during lessons and added to the working wall (see below). 

Similarly, the key representations are the important models and images that will be referred to regularly throughout 

the unit. There is no expectation that these are included on the working wall, but they will appear in the teaching 

slides and on independent activities. 

 

The final piece of medium-term planning to complete at the start of the unit is the sequence of learning. At the start 

of the unit, teachers may just choose to copy the small steps across from the White Rose scheme of learning. If 

teachers wish to make any amendments, such as changing the order of lessons, or adding any steps, they are 

encouraged to do so. This can be done at the start of a unit, or as they plan on a weekly basis. So, at the start of a 

unit, the MTP may look like this: 

Future Key Learning  

 Key Learning  

Previous Key Learning  
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As the unit progresses, and lessons are planned on a weekly basis, more detail should be added to the plan. The 

notes and scaffolds section should contain any notes pertinent to the teaching of the lesson to the whole class in 

black or a screenshot of how their working wall will look, any scaffolds and support available to specific children in 

blue, and any changes to the planned sequence in red. These changes to the sequence may either be proactive (i.e. 

the teacher has identified that a small step may require more than one lesson, and the learning has been split over 

two or more sessions), or reactive (when the children haven’t secured the learning). As lessons are taught, the date 

should be added to the plan. A completed MTP should look like this: 

 

Early Years 

The curriculum in Nursery follows the Flying High Trust Medium Term plan. Our long and medium-term plans for 

Nursery are designed to help teachers in to break down the learning outcomes for the year into smaller steps, so 
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they can start to think about the opportunities they need to provide for their children. This is not a scheme designed 

to tell teachers what to do. 

 

 

The curriculum in Reception follows NCETMs Mastering Number. This has been mapped out and augmented to 

include the entirety of the Early Years curriculum in the Reception Maths MTP document. This includes the content 

covered and key learning for each week (as included in the KKPD document). In Early Years, all teachers need to do at 

the medium-term planning phase is add in the dates on which each weekly unit was taught: 
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Short Term Planning 

KS1&2 

Whilst there is no expectation of written short-term planning in key stages 1 and 2, there should be evidence of well-

planned lessons – through PowerPoint slides saved on Teams, and the independent work in children’s books. As with 

all subjects, the Trust lesson design model should be used to ensure a consistency of approach. The maths planning 

guidance document provides practical support for teachers in triangulating the mastery approach, the White Rose 

resources and the Trust lesson design model. When planning maths, it is especially important to think about the live 

modelling that will take place during the lesson, not just what appears on the PowerPoint slides. 

Early Years 

Maths planning in reception should be recorded on a weekly short-term plan, known as their indoor and outdoor 

provision plan. 

Maths specific enhancements are planned in advance. These are activities in the environment that have been 

specifically set up for children to practice their new learning. The rationale for these should be either that they are 

practicing the content learnt last week, or the learning from this week. There is also the opportunity to record any 

mathematical opportunities in other, non-maths specific, enhancements. Teachers should choose the best day on 

which to do a recorded activity – i.e. which lesson lends itself best to being recorded. 

 

SEND 

Every measure should be taken to ensure all children can access the expectations of the curriculum. Scaffolds should 

be planned in advance of the lesson and recorded on the medium-term plan. The SEND Maths Guidance document 

sets out some ways in which pupils may be supported during maths lessons, but this is far from an exhaustive list and 

teachers are encouraged to make adaptations as they see fit. 

Independent Work 

KS1&2 

Independent work should be on a printed sheet, that takes up the left-hand side of the page. Children should record 

their working-out and their answers on the right-hand side of the page. In Key Stage one, the date and learning 

objective should be printed on the sheet, in Key Stage two, the learning objective should be printed on the sheet and 

the children write the date for themselves. There is no expectation that any part of the lesson, except the 

independent practice, should be recorded in books. Whilst the White Rose materials are a good starting point, 
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questions and tasks should be carefully chosen by the teacher. For each lesson, there should be two worksheets 

prepared.  

The first sheet covers the key (ARE) learning for the lesson. Getting these correct (potentially with the odd error, but 

not misconception) would result in a green LO. If the LO is pink, intervention based around work on key learning 

question, or a similar question should be recorded in the child’s book. This first sheet should be very accessible to 

start, enabling all children to experience success and build confidence. Questions should be carefully chosen, with 

scaffolds faded throughout, to allow children sufficient unaided practice of the key learning by the end of the sheet. 

Not all children will get on to the second sheet, and most won’t finish. Teachers should consider a sensible sequence 

of accessibility and depth. These questions will have a more reasoning and problem-solving focus, but that’s not to 

say there is no problem solving and reasoning on the first strip, nor that there won't be any fluency on this one. 

Although we aim for a consistent approach, it is still important to apply common sense where appropriate. For 

example, when teaching number lines, or interpreting graphs, it is acceptable to veer away from the half page layout 

to support the children’s reading or recording.  

EYFS 

It is recommended, in Reception, that children have some aspect of their maths learning recorded once per week. 

This is not to say that they should be completing a worksheet or writing in a book. However, it is important that 

children are given ample opportunity to develop their mathematical mark making (including number formation), and 

collecting examples of this mark making, as well as other mathematical activity, can help capture evidence to 

measure children’s development and the impact of the curriculum. 

Working Walls 

Maths Working Walls should contain three sections: 

• Vocabulary – this should be cleared at the end of each unit and updated and added to during lessons. This 

should be referred to during teaching. In KS2, all vocabulary should have an explanation and image. 

• Modelling – As part of every lesson, the modelling that will be recorded on the flip chart should be 

specifically planned for and captured during the lesson. This should be displayed on the working wall during 

the following lesson, to support children with their learning. Teachers should consider what are the image(s) 

that convey the most meaning with the fewest words. If a child was away yesterday, can they learn from the 

working wall today? Modelling from ‘prior learning ‘ and ‘today’s learning’ should be on display.  

 

Daily Practice 

In addition to the maths lessons, children should be doing daily practice as set out below: 

• Year 1 – Mastering Number, 15 minutes after lunch. 

• Year 2 – Mastering number, 15 minutes after lunch 

• Year 3 – Mastering number, 15 minutes after lunch 

• Year 4 – 10 in 10 after lunch; times table practice Fridays after lunch 

• Year 5 – 10 in 10 after lunch 

• Year 6 – Arithmetic practice, 15 minutes after lunch 

Assessment 

In addition to formative assessment, that constantly feeds into all planning and lessons, all children are tested termly 

from years 1 to 6. Children sit NTS tests (with the exception of year 6, who sit previous SATs tests). As a result of this, 

teachers assess children at being either working towards the expected standard, achieving the expected standard, or 

exceeding the expected standard. 
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In addition to the teacher assessments based on results from the NTS test, teachers should also assess children’s 

times table knowledge at each data drop. Children should be tested using a digital test, 25 questions, 6 seconds per 

question, to simulate the MTC. Scores out of 25 should be recorded on Arbor. Which times tables should be tested 

are shown in the table below: 

Year Autumn Spring Summer 

3 2, 5 and 10 2, 3, 4, 5, 8 and 10 2, 3, 4, 5, 8 and 10 

4 2, 3, 4, 5, 8 and 10 All times tables All times tables 

 

Appendices: 

a) Long-term plan. 

b) KKPDs. 

c) Blank medium-term plan. 

d) Example medium-term plan. 

e) EYFS MTP 

f) EYFS Short term planning 

g) SEND guidance. 

h) Daily practice overview. 


